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SCERTS in Action - Guidelines
Getting Started and Designing an Individual Educational Plan

SCERTS is a comprehensive framework that includes a formal assessment process for
determining a child’s current levels of performance in social and emotional functioning,
monitoring progress over time, identifying educational outcomes that are most critical to
the child, and designing an individualized and coordinated plan for the child, the family
and the team.

The following steps can provide a starting point for getting SCERTS in Action:
Step #1: Determining Learner’s Stage

Step #2: Determining Learner’s Priorities

Social Partner Language Partner Conversational Partner
Step #3: Observe using the SCERTS Observation & Action Planning Form
Step #4: SCERTS in Action Assessment
Step #5: Select Functional Active Engagement Goals
Step #6 - Determine Transactional Supports
Step #7 - Designing a SCERTS Educational Planning Grid

For a more comprehensive assessment, please visit Vol. I, Ch. 7 for steps for
administering the full SCERTS Assessment Process.

Forms adapted from Prizant et al. (2006). THE SCERTS Model: Volume I: Assessment & Volume II: Program planning
and intervention. Baltimore, MD. Brookes Publishing Co. For internal use only. Do not distribute without permission.
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SCERTS in Action - Frequently Used Outcomes and Supports

Child Outcomes
Social Communication (SC) and Emotional Regulation (ER)

Select 4 key outcomes and match to 1 - 2 needed supports
The child can...

Social Partner stage

Speaking & Making Relationships

o Initiate interaction (JA1.2)

o Request desired food or things (JA4.1)

o Request social games (JA5.2)

o Use giving or pointing gestures (SU4.4)

o Imitate familiar actions when elicited by a partner (SU1.2)

Managing Feelings and Behaviour

o Soothe when comforted by a caregiver (MR2.1)

o Makes choices when offered by caregivers (MR2.6)

o Express negative emotion to seek comfort (MR3.1)

o Use behaviors modeled by partners to self-soothe or focus
myself (SR2.3)

o Use behaviors to make an independent transition (e.g., holding
an object from upcoming activity) (SR3.4)

Language Partner stage:

Speaking & Making Relationships

o Initiate and maintain extended interactions (JA1.3)

o Comment on actions or events (JA6.2)

o Use a variety of words including actions, personal-social,
modifiers, and wh-words (SU5.5)

o Use a variety of word combinations including people’s names &
verbs (SU5.6)

Managing Feelings and Behaviour

Use words or symbols to communicate emotion (MR1.2)

Choose coping strategies when offered by partners (MR2.6)

Request help when frustrated (MR3.3)

Use language to ask for calming or focusing activities (MR3.6)

Use language modeled by partners to calm or focus (SR3.3)

Use language to engage productively in an extended activity

(SR3.4)

o Use language to stay focused and calm during transitions
(SR4.6)

OO0 o0oOo0OO0oOo

Conversational Partner stage:

Speaking & Making Relationships

o Monitor the attentional focus of a social partner (JA1.1)

o Use my language for a range of social functions (e.g.,
greetings, turn taking, calling out for others) (JA3.2)

o Listen and speak to people about something by providing
information about immediate, past, or future events (JA3.3)

o Use appropriate body posture & proximity for the context and
partner (SU4.3)

o Use appropriate volume and intonation for the context (SU4.4)

o Use a variety of sentence constructions (SU5.4)

Managing Feelings and Behaviour

o Respond to coping strategies offered by partners (MR2.6)

o Use my language to ask for help, a break, or coping strategies
from others (MR4.3)

o Use socially appropriate behavioral coping strategies (SR2.2)

o Use language taught and modeled by partners to calm and
focus (SR3.5)

o Use my language to work out and think about coping strategies
that may be helpful in future situations (SR4.5)

o Use planning and preparing ahead as a strategy for self-
regulating during transitions (i.e., metacognition) (SR5.6)

Interpersonal and Learning Supports
Transactional Supports (TS)

Select 1 -2 supports
When the child’s partners help by....

Designing Meaningful & Developmentally Sensible Activities
Infusing motivating materials and topics in activities (LS4.7)
Modifying sensory preferences of the environment (LS4.3)
Adjusting task difficulty for child success (LS4.2)

Providing developmentally appropriate activities (LS4.6)
Adjusting group size to ensure successful interaction (LA4.1)
Using visuals to support child’s emotional regulation (LS2.4)
Alternating between movement & sedentary activities (LS4.9)

O 00 O0OO0O0Oo

Establishing Predictability in Natural Routines

Using visual support for smooth transitions (LS3.3)

Defining a clear beginning and ending to activity (LS1.1)

Defining the steps within an activity (LS3.1)

Defining the time for completion of activities (LS3.2)

Structuring activities to promote initiation and extended interaction (LS4.8)
Using visuals to support understanding of language and social expectations
(LS2.2)

OO0 o0oo0o0o

Fostering Social Communication

o Using visuals for expressive communication and creative language (e.g.,
objects of reference, photos, picture symbols and the written word)
(LS2.1)

o Waiting for & inviting interaction through responsive exchanges (1S2.2)

o Facilitating successful interactions with peers (IS5.2)

o Adjusting language modeling to child’s developmental level (e.g., gestures,
single words, word combinations, complex sentences and appropriate body
language) (1S6.2)

Fostering Emotional Regulation

o Responding to attempts to communications to build a child’s confidence
(1s1.3)

o Recognizing emotional needs and providing support for emotional
regulation (IS1.5 or IS1.6)

o Modeling appropriate coping strategies for child when child is using
unconventional behavior (1S7.4)

o Using visual support to encourage a child’s expression and understanding
of emotion (LS2.3)

Key:

SC - Social Communication
ER - Emotional Regulation
JA - Joint Attention

SU - Symbol Use

MR - Mutual Regulation
SR - Self-Regulation

IS - Interpersonal Support
LS - Learning Support

Refer to the SCERTS in Action Assessment for specific criterion for each
outcome and support listed in this document. For a more comprehensive
assessment, refer to the SCERTS Assessment Process (SAP) in the SCERTS
Manuals.

Content adapted for internal use only from Prizant et al. (2006). THE SCERTS Model: Volume I: Assessment & Volume II: Program
planning and intervention. Baltimore, MD. Brookes Publishing Co.
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Determining Communication Stage - Worksheet

Please complete this form to determine which set of forms to use when implementing
SCERTS. This will ensure that the most critical and developmentally relevant social and
emotional priorities are addressed.

Social Partner Stage
I am using body language, gestures and facial expressions to communicate.

Handout 2 of 3

1. Does the child use ALL of the following? v

a) Does the child use at least 3 different words or phrases (spoken, signed, pictures,
written words, or other symbolic system) referentially (i.e., to refer to specific objects,
people, or activities)?

b) Does the child use at least 3 words or phrases with communicative intent (i.e., by
spontaneously coordinating these words or phrases with gestures or gaze for a
communicative purpose)?

c) Does the child use at least 3 words or phrases regularly (i.e., often and not just on a
rare occasion)?

No: Use the Social Partner Stage materials.

Yes: | Go to Language Partner stage questions below.

Language Partnher Stage

I am using single words and brief phrases to communicate with speech, signs or

pictures.

2. Does the child use ALL of the following? v

a) Does the child use at least 100 different words or phrases (spoken, signed, pictures,
written words, or other symbolic system) referentially (i.e., to refer to specific objects,
people, or activities)?

b) Does the child use at least 100 words or phrases with communicative intent (i.e., by
spontaneously coordinating the words or phrases with gestures or gaze for a
communicative purpose)?

c) Does the child use at least 100 words or phrases regularly (i.e., often and not just on a
rare occasion)?

d) Does the child use at least 20 different combinations of words or sentences with a
person’s name and verbs that are creative (i.e., not just exact imitations of phrases?)

No: Use Language Partner Stage materials.
Yes: | Use the Conversational Partner Stage materials.
Conversational Partner Stage
I am using creative language to communicate and I am learning how to succeed in a
range of social settings.
Form adapted for internal use only from Prizant et al. (2006). THE SCERTS Model: Volume I: Assessment & Volume II:
Program planning and intervention. Baltimore, MD. Brookes Publishing Co. Do not reproduce without permission.
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Social Partner Stage

Sample IEP Goals Aligned to the Common Core

| am learning to use body language, gestures, and facial expressions to communicate
Here are some goals | can achieve and supports | need:

Student’s Name: Sarah

Stage:
Date:

Social Partner
March 2018

Joint attention — Why | communicate?

| can spontaneously initiate interaction (JA1.2) at least 3 x per activity across 3 activities across 4/5 school days
when my partners provide motivating materials in activities (LS4.7) and encourage my initiations by responding
to my subtle forms of communication (IS1.3) until mastery (6 consecutive weeks) in order to take turns in
discussions with others (Common Core Essential Element — Spoken Language 4.1b).

Symbol Use — How | communicate

| can spontaneously use giving or pointing gestures (SU4.4) at least 1 x per activity across three activities (i.e.,
outside play, meals, and centers) activities across 4/5 school days when my partners offer me choices of see-
through containers (LS2.1) and respond to my signals to foster a sense of competence (151.3) until mastery (6
consecutive weeks) in order to participate in communication exchanges with diverse partners (Common Core
Essential Element — Spoken Language 1).

Mutual Regulation — How | cope with others’ help

| can make choices of coping strategies when offered by partners (MR2.6) at least 1 x per activity across three
activities (i.e., sensory, outside play, and transitions) across 4/5 school days when my partners provide me with
object-based communication choices (LS2.1) (e.g., see through containers with items such as scarf to represent a
chase game, an item to represent the break room, etc.) until mastery (6 consecutive weeks) in order to
communicate my own thoughts, feelings, or ideas (Common Core Essential Element — Spoken Language 1.5)

Self-Regulation — How | cope on my own

| can use a behavior strategy by holding an object of reference related to an upcoming activity to make an
independent transition (SR3.4) in at least 3 activities (i.e., to a group table activity, art, soft play room) per day
across 4/5 school days when my partners give me visual supports for smooth transitions to upcoming activities
(LS3.3) until mastery (6 consecutive weeks) in order to communicate in response to instructor (Common Core
Essential Element — Language 1).

Copyright 2019 - Permission granted for use of materials for educational purposes.
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Language Partner Stage

Sample IEP Goals Aligned to the Common Core

| am learning to use single words and brief phrases to communicate with speech, signs or pictures.
Here are some outcomes | can achieve and supports | need:

Students’s Name: Sam
Stage: Language Partner
Date: March 2018

Joint attention — Why | communicate?

| can spontaneously initiate and maintain brief reciprocal interaction (JA1.3) at least 1 x per activity across 3
activities across 4/5 school days when my partners provide motivating activities that include favorite themes
(LS4.7) and encourage my initiations (IS2.1) until mastery (6 consecutive weeks) in order to take turns in
discussions with others (Common Core Essential Element — Spoken Language).

Symbol Use — How | communicate

| can spontaneously use people’s names and verbs (SU5.6) at least 2 x per activity across three activities across
4/5 school days when my partners give me pictures with peoples’ names and verbs and sentence building
templates (LS2.1) and model people’s names and verbs (156.2) until mastery (6 consecutive weeks) in order to
demonstrate an understanding of grammar and word usage when communicating (Common Core Essential
Element — Spoken Language).

Mutual Regulation — How | cope with others’ help

| can spontaneously use language to request regulating activities (MR3.6) at least 2 x per school day (i.e.,
choosing time, sensory, and cooking) across 4/5 school days when my partners show me visuals (picture of
emotions) to express my emotions (LS2.3) and recognize and support language strategies for regulation (1S1.5)
until mastery (6 consecutive weeks) in order to communicate ones’ own thoughts, feelings and ideas (Common
Core Essential Element — Spoken Language).

Self-Regulation — How | cope on my own

| can use language to stay focused and calm during transitions (SR4.6) to at least 3 activities per day across 4/5
school days when my partners give me visual supports for smooth transitions (LS3.3) and recognize my signals of
dysregulation and offer support (151.5) until mastery (6 consecutive weeks) in order to communicate ones’ own
thoughts, feelings and ideas (Common Core Essential Element — Spoken Language).

Copyright 2019 - Permission granted for use of materials for educational purposes.
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Conversational Partner Stage

Sample IEP Goals Aligned to the Common Core

| am using creative language to communicate and | am learning how to succeed in a range of social settings.
Here are some goals | can achieve and supports | need:

Student’s Name: William
Stage: Conversational Partner
Date: March 2018

Joint attention — Why | communicate?

| can spontaneously share intentions for social interaction with peers (e.g., turn-taking with peers, greetings,
and commenting) (JA3.2) at least 2 x per activity across 3 activities across 4/5 school days when my partners
embed motivating themes (e.g., music, videography, etc.), model child-perspective language (1S7.5) and provide
visuals for success in group activities (LS3.1) until mastery (6 consecutive weeks) in order to use my language to
express ideas, comment and share information (Common Core — Essential Element — Language 3.3b).

Symbol Use — How | communicate

| can spontaneously use socially conventional vocal volume and intonation (SU4.4) at least 2 x per activity across
three activities across 4/5 school days when my partners adjust the social complexity with small groups (LS4.1)
and provide visuals to support understanding of language and social expectations (LS2.2) until mastery (6
consecutive weeks) in order to clarify ideas, thoughts, and feelings (Common Core — Essential Element — Spoken

Language 1.6).
Mutual Regulation — How | cope with others’ help

| can use language to ask for help, a break, or coping strategies from others (MR4.3) at least 3 x per school day
across 4/5 school days when my partners adjust the social complexity (LS4.1) and model appropriate coping
strategies for the context (IS7.4) until mastery (6 consecutive weeks) in order to communicate my thoughts,
feelings, or ideas (Common Core — Essential Element — Spoken Language 1.5).

Self-Regulation — How | cope on my own

| can use language modeled by partners to self-regulate (SR3.5) in at least 3 activities per day across 4/5 school
days when my partners give me portable visual supports for emotional regulation (LS2.4) (e.g., “When | feel..., |
can.....) and provide guidance for expressing emotion and understanding the cause of emotions (1S5.4) until
mastery (6 consecutive weeks) in order to communicate effectively with peers and adults (Common Core —

Essential Element —Language 4.3).

Copyright 2019 - Permission granted for use of materials for educational purposes.
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